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CHAPTER I 
I INTRODUCTION 
I The P:::l::~ose of this study is to analyze a representative sample of 
1 elementar.y report cards used throughout the United States at the present 
I 
'I 
li 
II 
II 
time. The cards were obtained by the school connni ttee of a City in 
Massachusetts; for this reason more cards were obtained from New England 
connnunities than from other parts of the country. Throughout this stuqy, 
comparisons will be made between New England report cards, and those from 
other states, in an attempt to show up any variations from general 
practice which may be observable in this part of the country. 
Many schools have been attempting recently to revise their report 
cards. To do this, the usual method of procedure is to send out to other 
I 
, communities for samples of 'report cards used. 
II 
A conunittee then examines 
1: 
I, 
il 
It 
these cards, discusses their contents, and then applies the information 
gleaned to the local situation. In this way it is hoped that the better 
elements of other cards may be incorporated into one which is suitable for 
l
!i . 
I the particular comnunity with which the connnittee is concerned. i 
I 
This means that each committee must draw up its own list of schools 
to which to write for samples of report cards, and then analyze the cards 
which i t receives. 
It was thought, however, that if a general analysis of a representativ 
I) 
1: 
II For this reason the 
sample of report cards could be made, then it could be used as a reference 
for any committee setting up a new reporting system. 
r 
L 
j_ -
-- --- . 
. present study was undertaken, and it is hoped that this analysis of 
I 
~~~ elementary school report cards will be of help to school committees. 
/
1 
Whenever possible, comparisons will be made betl-teen the results of 
ii this study and those of previous studies made in the field. This may provide, 
:J an indication of the trends in reporting practices, and show the develop-
1
1 
" 
I 
I' ment of educational aims and objectives in different parts of the country. 
l1 Scope of the Study. 
I 
Tlro hundred and sixteen report cards are included in tbi s study. They 
came from one hundred and twenty-three communities, and represent thirty-
1 
I nine states and the District of Columbia. The connnunities represented 
!I are given in table I. 
I The communities to which this school committee wrote to obtain samples 
i 
1 of their report cards were selected as being "leading cities and tows 
11 having a. progressive educational programme, both in Massachusetts and other 
' states."1 The vast majority of the cards returned were ,from elementary 
schools, and it is to these that the present study is restricted. I Of all the
1 
'[ 
that a good representative sample was maintained. 
communities approached by the committee, ninety-one percent responded, so 
Assumptions. 
It is assumed that the report cards obtained by the school committee 
I 
I 
I 
li 
II 
I 
.1 are a. representative sample of those used throughout the forty-eight states · \1 
I 
1 Report of the School Committee on Report Cards. 
\i 
II 
J! 3 I 
/I II 
TABLE I. STATES AND CO!vlMUNI'I'IES REPRESENTED 
BY 216 REPORT CARDS. 
!i 
I; Alabama Massachusetts (cont'd) 
II Birmingham Cambridge !: Arizona Cohasset I~ Phoenix Dedham 
ij California Fall River I, Berkley Fitchburg 
1: 
Fresno Framingham 
Stockton Gloucester 
I Connecticut Greenfield 
I East Haven Have rill 
I Meriden Lawrence 
li District of Columbia Lexington Washington Lowell 
Florida Lynn 
Jacksonville Malden 
Vrl.ami Marblehead 
Georgia Marion 
Atlanta Marlborough 
Idaho Medford 
Boise Milford 
Illinois Millis 
Chicago Milton 
Waukegan Natick I I 
Iowa Newton 
- I Cedar Rapids North Adams 
Kansas Northampton 
I Wichita Norwood 
Kentucky Pittsfield I 
Louisville Revere 
I Haine · Salem 
Bangor Scituate I Ellsworth Springfield ' 
Lewiston Swampscott I 
Portland Walpole 
Presque Isle Wellesley 
Maryland \vest Springfield 
I! Baltimore Winchester 
Massachusetts Winthrop 
,, Auburn Woburn 
i Barnstable Michigan 
li Belmont Pontiac Beverly Saginaw 
I Boston Minnesota 
I Braintree Duluth l1 
il Mankato 
,, St. Paul 
TABLE I STATES AND COliJlvillNITIES REPRESENTED 
BY 216 REPORT CAr1DS (continued). 
Iv1is sis sippi 
Jackson 
Hissouri 
St. Louis 
lvlontana 
Butte 
Nebraska 
Omaha 
Nevada 
Reno 
New Hampshire 
Concord 
Gorham 
Keene 
Manchester 
Nashua 
Rochester 
New Jersey 
Camden 
Collingswood 
Newark 
Orange 
Passaic 
New Mexico 
Santa Fe 
New York 
Albany 
Garden City 
New Rochelle 
New York 
Troy 
Utica 
White Plains 
North Carolina 
State 
Ohio 
Akron 
Cleveland 
Columbus 
Dayton 
Toledo 
Oklahoma 
Oklahoma 
Pennsylvania 
Pittsburgh 
Rhode Island 
Providence 
South Carolina 
Greenville 
South Dakota 
Rapid City 
Sioux Falls 
Tennessee 
Chattanooga 
Texas 
Austin 
Dallas 
El Paso 
San Antonio 
Utah 
Salt Lake City 
Vermont 
Barre 
Montpelier 
Washington 
Seattle 
Spokane 
West Virginia 
State 
Vvisconsin 
Madison 
Milwaukee 
(( 
., 
\..__. 
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Procedures. 
Many of the responsibilities of the home have, in the last 
been taken over by the school. This institution has progressed 
center of strictly academic learning to a place which assumes a 
1 
fifty years, I 
from a 1 
considerable ! 
amount of responsibility for all phases of the development of the child. 
To understand the extent of these changes, the cards in this study have been 
analyzed to discover the extensiveness of their coverage. In other words, 
1 how many of the cards now in use report such factors as character traits, 
' health, and extra curricular activities, and in what manner are these being 
1 reported? 
Another recent change in our way of life has been the increasing inter-
dependence of our various institutions. The schools realize now that they I 
The home is an I 
1 
equal~ important influence so that for gpod results the home and the schoo I 
I 
alone cannot adequately prepare children for adult living. 
must cooperate to the fullest extent possible. 
Hence another part of this study will be an analysis of this aspect 
of reporting. An attempt will be made to determine how many schools try to 
1 interpret the school's educational aims through the medium of the report 
I 
I 
card, and how many of them stress the importance of cooperation. Much of 
this can be detennined from the Message to the Parents, Where such exists, 
and this will therefore be careful~ examined. 
Finally, the cards will be investigated for evidences of changes in 
the marking of academic subjects. Much has been written about the various 
systems of marking, and of the importance of approaching the problem with a 
====1=1 ===-co===============~ ==================~========~-[ - ===----
I 
II 
I 
I 
ll 
II 
I 
!I 
1
11 
ll 
li 
i 
I 
I! 
II 
II 
II 
,. 
, I 
I j __ 
I 
positive outlook rather than a negative one. The cards will be tabulated 
according to the different systems in current use. 
Sunnnary. 
An analysis of two hundred and sixteen report cards in use in various 
parts of the c01mtry will be made to provide information which will be of 
help to school committees interested in revising local methods of reporting 
to ps.rents. B,y means of a comparison of current practices with those re-
ported in the past, some idea will be given of the present trends in report 
cards in elementary schools. 
/ 
== -== ================ =================h'---~== 
CHAPTER II 
REVIEW OF RELATED RESEARCH 
1 History. 
French oratorians of the seventeenth century were reported1 to be the 
first educators to send reports to the homesof pupils. In this country, 
however, we do not find any reference to report cards until two centuries 
.: later. In 1863, Holland2 reported that a Detroit superintendent suggested 
11 in his annual report that there should be devised "some just and uniform 
1 plan for keeping account of scholarship and deportment of all the pupils in 
1 the schools and also some system of frequent reports to parents of pupils' 
standings in junior and senior grades in high school." His suggestion does 
not appear to have been carried out, however, as in 1889, we find in the I I 
same source that a school principal said that such reports would be too much ~~ 
work for the teachers, and that they would be unnecessary. But in spite of 
this opinion Holland reports that 'deportment cards' were in general use by I 
the middle of the nineties; the emphasis was entirely on subject matter, 
1 although a mark was usually included for conduct. 
Report cards developed gradually from this time on, but it is only 
quite recently that they have become the center of widespread interest and 
study. Peterson3 claimed that "Previous to 1929, relatively little 
11 School Reports: ''Methods of Assessment'~ Times Educational Supplement, 
1420 (July 18, 1942)' p. 34$. 
1 2 Holland, Mary N., "Creating Effective Pupil Reports~ lOth Yearbook, 
Department of Elementary School Principals, 1931, p. 363. 
II 
i; 3 ·Peterson, Shailer A., "Reports to the Home'~ Clearing House, 13 (October, 
il 1938) p. 67. 
i 
.I 
li 
i! 
li 
I 
II I 
I 
7 
8 
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attention was given to pupil reports". Davisl bore this out when she said 
' · that a radical change is noticeable in report cards after 1930. 
One of the results of our modern industrialized society has been the 
breakdown of the home as an institution. 2 The functions that were once the 
sole prerogatives of the home have been relegated to other, more specialized! 
institutions. The school has taken over many of these functions, so that 
now "whatever is left undone by the American home seems to be accepted as 
the responsibility of the American public school. n3 This has greatly in-
creased the scope of the schools, and hence has rendered infinitely more 
complex the process of reporting to the home. The original deportment card 
had become obsolete, and needed to be replac.ed. In 1925, two authors4 des-
cribed the report card in general use as one which had been designed 
primarily to report attendance and academic standing, with little thought 
given to broader educational aims and problems. In 1943, however, we find 
the major purpose of the report card defined5 as the means of enabling the 
school and the home to work together for the guidance of the child. 
1 Davis, }.fary D., "Pupils' Progress Reports~ School Life, 21 (January 1936), 
p. 115. 
2 Brown, F.J., Educational Sociology, Prentice Hall, Inc., N.Y., 1947, 
p. 202-203. 
I 
I 
I 
!'' 3 Lindel, Albert A., and Mohr, Allene, "The New Report Carel'~ National Ele- V I 
l' mentary Principal, 25 (October 1945) p. 39 . J 
!I 4 Chapman, H.B., and Ashbaugh, E.J., 'suggestions for Pupils' Report Cards~ 
Educational Research Bulletin, 4 (October 1925) p. 293. 
5 Elsbree, Willard S., Pupil Progress in the Elementary School, Bureau of 
Publications, Teachers College, Columbia University, N.Y., 1943, 
p. 72. 
By 1935, criticism of the existing report card was widespread. 1 
[i 
I 
Brooks2 bore this out when he said, "There is a deep seated dissatisfaction 1 
with the school report card as it has been administered up to this time". I: 
Jones3 felt that the traditional report card was doomed because it had in noli 
way kept pace with nev-r knowledge in the fields of psychology, mental hygiene 
and social philosophy. Messenger and Watts4 noticed increasing dissatis-
faction in a survey of the literature from 1917-1934. 
The problem became then, the search for a type of report card which 
1 would reflect the enlarged total programme of the schools. This made 
necessary a clarification of the reasons for using the report card. From 
this approach sprang many articles describing its purpose. As early as 
; 1934 some excellent criteria were developed,5 stating that reports to the 
I 
· home should 
1) inform parents of the pupil's school life. 
2) help the pupil to appraise himself. 
3) help the teacher to study each pupil individually. 
j; 
1 Edmund, Rose 1., "An Experiment in Report Card Making~ 
11 (March 1935) p. 249. 
Childhood Education, ! 
2 Brooks, H.B., 'Characteristics of the New Type Report Card'; California 
Journal of Education 5 (November 1936) p. 100. 
3 Jones, J. Morris, 1ls the Report Card Doomed?' School Executive 54 (June 
1935) p . 294. 
4 Messenger, Helen R., and ~iatts, Winifred, "Sunnnaries of Selected Articles 
on Report Cards'~ Educational Administration and Supervision, 21 
(October 1935) p. 539. 
5 1New Developments in Pupil Report Cards;' Research Bulletin of the National 
Education Society, Department of Superintendence, no. 4, 1934, 
p. 8. 
I 
I 
I 
9 
li 1 J 
I 
I 
• I 4) enable the school and the home to work together in helping the ch1lcl. 
5) develop enlightened public interest in education. 1: 
Two years later, Bristowl added to this list by saying that the report card
1 
I 
should give the pupil a sense of security through progress, and help him to 
develop wholesome attitudes. l-1ore recently it has been stressed2,3 that I 
the report card should give the whole philosophy of the school, cover4 the I' 
intellectual, physical, social and emotional phases of the child's develop- 1 
II 
ment and be warm and positive in its general tone. Another author5 has i! 
stated that the card "should act as a stimulant to search into the child's 
development". Strang6 pointed out that the report should not only give the 
results of the child's progress in school, but should also give reasons for II 
these results when they are not satisfactory, and indicate ways in which thl 
parents can help to bring about improvement. She felt this to be particulaJ -
ly necessary in the light of the fact that the report card is by far the 
most common, and often the only means of communication between the school 
1 Bristow, vfm. H.,'Reporting Pupil Progress'~ Nation's Schools 17 (June 
p. 23. 
1936) 
II 
I 
2 Wllls, Olin J., 'New Reports for Old~ Educational Leadership 
p. 435. 
4 (April 1947) 
3 Hansen, C.W., 'Factors Involved in Reporting School Progress to Parents~ 
American School Board Journal 97 (December 1938) p. 18. 
li 
II 
II 
II 
4 Wills, Olin J., op. cit. p. 435. I 
' 5 Sanders, E., 'Let's Work for an Intelligent Interpretation of What Lies I 
Behind the Report Card'; Nation 1 s Schools 31 (February 1943) p .32. 
6 Strang, Ruth M., Reporting to Parents, Bureau of Publications, Teachers 
College, Columbia University, N.Y., 1947, p. 2. 
II 
li 
il 
/I 
=~=-,1 
11 and the home . 
II 
Strang1 also emphasized the importance of a report which is 
I • 
Jl feaslble for the teachers, and yet which may be easily understood by the 
li parents . 
. I 
![ Trends. 
Jt As a result of the various criteria, various trends have been noticeable 
lin the report card. 
I 
As one author2 has expressed it, 11 The new reports give 
I the story of the achievements of the child as he works to make a place for 
himself in society". Elsbree3 reported that in 1943, the most noticeable 
!trends were: 
I l) The formal report was giving way to diagnostic letters. 
2) More emphasis was being placed on the social and emotional phases of 
development. 
3) Reporting was more in terms of individual growth than in classroom 
norms. 
4) The comments were becoming more constructive~ 
5) Reports were beiqg issued less frequently than had been customary. 
6) More individuality was observable among different school systems. 
Hannon4 commented on an increasing desire to secure the cooperation and 
II interest of the parents. Van Loan5 felt that descriptive reports were 
l Strang, op. cit. p. 5-6. 
2 vJiley, W.E., "Modern Report Cards'! Sierra Educational News 40 (:tv1ay 1944) 
p. 30. 
13 Elsbree, Willard S., op. cit. p. 45. 
J1 4 Hannon, Lester T., "Report Cards Can Instruct'~ Nation 1 s Schools 24 (October 
11 
r 
I 1939) p. 58. ====~~~=5=van Loan~0~;_i '}1~(i~~~~~;_:i~~rog~~fs:~ Parents'~ Elementary Schoo=l==l==h.c=- ~---==j 
II ,I 
!I !/ 
II I, 
!I 
II 
I! 
becoming more common. Skaife1, Peters2 and Irish3 all felt that reporting 
was meaningless unless it discussed the child in terms of his own in-
dividual ability. Upjohn4 reported that his school was trying out a new, 
less competitive type of report with good results. Ojemann and McCandless5 
, noticed a trend tov~rds a further breakdown of items in the report, to make 
them more specific and hence more meaningful. These authors pointed out, 
however, that more diagnosis was still needed, rather than just description 
1 alone. Strani on the other hand, commented on a tendency to decrease the 
number of subdivisions, in order to lessen competition. She also reported 
a trend toward supplementing the formal report with conferences and letters, , 
and an emphasis on the child as a whole, rather than on isolated areas of I 
' I 
I' development. 
II 
1 Skaife, Robert A., ''For Recording the Progress of the 'Vlhole Child'~ 
Schools JJ (June 1944) p. 44. 
II 
Nation's 11 
2 Peters, Floyd B., "How a Report Card was Developed'; Nation 1 s Schools 42 
(September 1948) p. 43. 
3 Irish, B.H., ''What is a Good Report Card?" Educational Leadership 4 (April 
1947) p. 433. 
4 Upjohn, Hubert S., 'Reports to the Home on the Elementary School Lever; 
California Journal of Elementary Education J (February 1935) 
p. 142-146. 
5 Ojemann, Ralph H. and JYicCandless, Ruth A., "Suggesti~ns for a Fundamental · 
Revision of Report Cards'; Educational Administration and Super-
vision 32 (February 1946) p. 110. 
I! 
:I 
II 
I' 
I! 
II 
6 Strang, Ruth M.,'~ruth About Report Cards~ National Parent-Teacher 43 
(January 1949) p. 5. I 
I 
II 
II 
II I 
12 
[; 
One of the problems encountered in modernizing the report card that has li 
often been cited is that the parents resist any changes. Hansenl claimed 
that all people are conservative, and particularly those of the age of 
parents, and that 11It is a more serious and difficult problem to educate the 
parents of the children than to educate the children of the parents." 
I 
Evans2, however, pointed out that parents are sometimes more liberal than the 
I 
teachers. He felt that cooperation is needed before any satisfactory card 
can be evolved, an opinion shared by Strang3. Parents can also help the 
school if their cooperation is sought through the means of the report card. 
1 
Their comments may be of invaluable assistance in understanding the in-
11 dividual child. Hol'rever, as Evans4 pointed out, 11Many of these reports 
I 
I' 
I explicitly request cooperation of parents. Few of them, however, make 
1: adequate provision for securing it . 11 Fleckinger5 and others have been more 1 
~. I 
I than satisfied with a card which is in actuality a two-way reporting process. J. 
II l 
I. Hansen, C. ~I., op. cit . p. 18. 
2 Evans, Robert 0., Practices, Trends and Issues in Reporting to Parents on 
the vielfare of the Child, in School, Bureau of Publications, 
Teachers College, Columbia University, N.Y., 1938, p. 8 . 
3 Strang, Ruth M., Reporting to Parents, Bureau of Publications, Teachers 
College, Columbia University, N.Y., 1947, p. 3. 
4 Evans, Robert 0., op. cit. p. 5. 
5 Fleckinger, A.,'~ Two Way Report Card'! Elementary School Journal 49 (March 
1949) p. 375-376. 
There is another type of cooperation which helps to realize Strang•s1 
ideal of a card which will influence the pupil's idea of himself, and the 
parent's attitudes towards the child and the school. That is the idea of 
pupil participation in reporting; Ba112 and Messenger3 both found that the 
positive results of reporting were greatly increased when the pupils them-
il selves helped in the evaluation process. 
II 
I 
I' Marks. 
il Ever since the classical studies made by Starch and Elliott,4,5 first 
raised the question of the reliability of teachers' marks, educators have 
been experimenting with ways to improve the system. Besides their un-
reliability, marks have also been criticized6 for the wide variety of their 
1 numerical equivalents, resulting from the lack of a unified system. Wrinkle1l 
that marks "do not represent fixed II summed up this point of view when he said 
values in terms of which they may be interpreted", and that this is the num- ~ 
ber one fallacy of marks. Still another criticism levelled at traditional I 
1 Strang, Ruth M., op. cit. p. 1. 
2 Ball, I. Grace, 'An Evolutionary Report Card~ Progressive Education 12 
(February 1935) p. g9-94. 
I 
3 Messenger, Helen~., 'Pupil Cooperation in the Development of a Report Card) 
Illinois Teacher 1935, p. 233-234. I 
4 Starch, Daniel, and Elliott, Edward C.,"Reliability of the Grading of 
School Work in EnglisH~ School Review 20 (September 1912), p. 
457. 
1 5 ___ ,"Reliability of Grading ~-.Jork in Mathematics'; School Review 21 
(April 1913), p. 254-259. 
6 Duckworth, B.R., ·~ Superintendent 1 s Study of Report Forms'; Educational 
Research Bulletin 26 (May 1947), p. 129. 
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-r marks is that expressed by Millerl. He claimed that pupils have become 
I conditioned to marks in much the same way as were Pavlov's dogs to the ring-
11 
J, ing of a bell; the result is that only the empty symbol of the mark means 
IJ anything to the pupils. And finally, . the traditional system judges pupils 
f in accordance with arbitrarily established grade standards. With the in-
!! creasing emphasis on treating each child as an individual, we must agree 
jl with Sanders2 that 11not only must he be taught as an individual, but his 
,I 
I 
measurements be upon ~n individual basis". This is impossible with the 
, traditional marking system. 
II 
!i Wrinkle) summed up the defense for traditional marks l'ohen he said that 
I they purport to measure success, give an indication of future salary 
I 
I possibilities and hence resemble adult competition; also he stated that good 
r marks are supposed to be achievable by anyone who works hard enough, yet 
I they are to be regarded only as a me.ans to an end. All of these claims he 
II 
I! felt to be false . 
11 One of the most damning features of the traditional form is its liberal 
I 
I 
use of the label 11 failure 11 , 'With its resulting effect of discouragement and i 
I 
11 dismay on both pupils and their parents. Morrissy and Robinson4 claimed 
II !, ---
11 
1 Miller, Van, ''Remarks about School Marks'; American School Board Journal 119 
i (September 1949), p. 25 . 
. I 2 Sanders, E., op. cit. p. 32. II 
II 
II 3 Wrinkle, \~. 1., ''Reporting Pupil Progress~ Educational Leadership 2 
14 I 
II 
(August 1945), p. 293. 
Morrissy, Elizabeth , and Robinson, J. 
Elementary Schools'~ Baltimore 
p. 4. 
Ben,'~eporting Pupil Progress in 
Bulletin of Education 26 (June 1949) 
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I! that a mark of failure should be considered as a failure of the system rather [ 
1
1
: than of the pupil, ani that therefore the system should be chs.nged. Raynel I 
felt that poor grades place the responsibility of failure with the parents, 
II 
ti thus widening the gap between the home and the school. 
I ~ 
,I 
As a result of all this criticism, there has been a steady revision of 
! marking systems taking place in different parts of the country. One of the 
I 
I 
/chief reasons given for the retention of the old system, however, is that 
Boards of Education still insist on traditional type marks2; perhaps this 
is why the elementary schools have been the pioneers in breaking away from 
\obsolete methods3. 
\1 There are at present a great variety of systems in use throughout the 
II 
j
1 
country, ranging from the most reactionary to the more progressive types. 
Too chs.nges involved have followed a definite pattern. Baker4 summed up this 
trend very well when he said 
}arks in percentage figures were once the basic element in reporting to 
parents, and still persist in many places. The next step after the use 1 
of percentages was the use of several letters. There followed a re-
duction in the number of letters used and a change from A-B-C- to S and 
U. Check marks in columns to describe a child's achievement followed 
the use of letters. Latest developments in this matter of reporting 
seem to be the specially written descriptive report and the personal 
conference between teacher and parent. 
r-----
/1 Rayne, E.1tl., 'And Now to Make Out Grades'~ Educational 1-iethod 21 (May 1942) 
I p. JBB. 
12 
II 
Caradine, Jane C., 'bn Scoring Pupils for their Report Cards'~ National Ele-
mentary PrinciRal 25 (October 1945) p. 35. ,, 
II 1
1 3 Wrinkle, lim. L. , L"'lproving Marking and Reporting Practices, p. 
14 
30. J 
Baker, Harold V., ''Reporting Pupil Progress to Parents'~ National Elementary II 
Principal 23 (June 1944) p. 33. I 
II 
I 
l I 
.-- ~l . ,j 
of marking j In the literature the S-U (Satisfactory-Unsatisfactor,v) type 
i ,cr variations of it using a three instead of a two point system have been 
1 the subject of much comment. As early as 1931, a Hontana school system was 
i using this type with satisfactory results1 . In Philadelphia, the S-U system 
was proved satisfactory in 19402 . Bramlette3, and Davis4 favoured this 
system because it motivates the child to beat his own record rather than to 
compete against others. Osborn5 felt it to be a promising indication of the 
fact that total evaluC!-tion is replacing the older way of "marks". There is 
ho~ever, some bitter opposition to the system. Lucas6 complained that it 
provides no guide as to where improvement is needed, while Bicknell? argued 
that the 11 C11 students would never make an effort to improve as long as their 
work was being graded Satisfactory. 
1 Gorsline, Robert, ''An Experiment with a Plus and Minus System of Marking~ 
School Review 39 (January 1931) p. 61-63. 
I 2 Berman, Samuel, ''Philadelphia Progress Reports'~ School Executive 60 (June 
1941), p. 33-35. 
3 Bramlette, Merle, '!s the S-U Grading SystemS or U~' Texas Outlook 26 
(April 1942), p. 29. 
4 Davis, Frank G., 'tapacity and Achievement~ Occupations 23 (April 1945) 
p. 395. 
5 Osborn, John K, "Marks or Evaluation?" Michigan Education Journal 21 
(October 1943) p. 64. 
6 Lucas, \IJ. Carmen, ''Appraisal Cards More Helpful than Report Cards'~ Nation's 
Schools 34 (August 1944) p. 31. 
7 Bicknell, George L., 'S. and U Grading System~ Texas Outlook 25 (July 1941) 
p. 18. 
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J· The percentage system is relatively rare in elementary report cards at 
I 
the present time, but there are some efforts being made to improve upon the 
/A-B-C system. Worlton1 cited a city in which only effort was marked, while 
' Sugden2 and Bolmeier3 recommended a double marking system which would in-
dicate both effort and achievement. Strang4, however, pointed out that such 
a system requires considerable skill, and is apt to be somewhat complicated. 
Another suggestion was to give each pupil an 11A11 in the subject in which he 
did best5, and to mark the other subjects slinilarly, according to the child's 
relative ability in each particular field. Snoke6 emphasized the value of 
adding short comments to the report so that weaknesses could be discussed, as
1 
1 a guide to the parent. 11J"iley 7 also reported success with this system. The I 
1 
1 Worlton, J. T., 'Shall VJ'e Eliminate the Comparative t<Tarking System from the 
Report Card?" Elementary School Journal 33 (November 1932) p. 176-
184. 
Sugden, W.E., '~chievement Record versus Report Card: School Executive 66 
(July 1947) p. 34. 
Bolmeier, E. C., "An Analytical Appraisal Report of Pupil Progress'~ School 
Review 51 (May 1943) p. 292-299. 
4 Strang, Ruth H., Reporting to Parents, p. 11. 
5 Comens, A.H., "Suggested Home Reporting Form'; National Elementary Principal !: 
27 (October 1947) p. 26-27. 
6 Snoke, J. S., ''Informative Pupil Reporting'~ School Executive 61 (December 
1941) p. 24. 
7 Wiley, v'l.E., op. cit. p. 30. 
I 8 Middleton, W.C., "Trends in Grading Procedures~ Education 54, (September 
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!character Rating. 
I 
I 
\ Most writers are greatly in favour of the inclusion in the report card 
/of a section on character or character traits. Some of the reasons for this 
rl have been gi. ven by Schlueterl. First, it enables the teacher to say some-
1! thing positive about each child. Secondly, the parents' eyes are often 
/opened to behaviour patterns and interests in their children of which they 
I 
lhad previously been unaware. Kvaraceus2 appears to have been alone in re-
I commending that good adjustment is expected, and that for this reason the 
I 
/I report on personality should be in negative terms. It was felt by some 
II authors3 that this phase of :reporting could be made more effective by the 
I 
I participation of the pupils in marking the various traits, as this would 
I 
encourage them to make greater efforts to improve. However, there are still 
those who feel that this aspect of the child is no concern of the school. 
Miller4 and Caradine5 pointed out the subjectivity of a character rating, 
while Brown6 felt that parents are the only people competent to judge the 
I 
I 
I I_____ I 
J 1 Schlueter, W.H., "Emphasis on Growth'; School Executive 60 (August 1941) p.3 • 
! 2 Kvaraceus, W.C., 1Trimary Report Car~~ Elementary School Journal 39 (June 
1939) p. 749. 
3 'student Teacher Progress Report'~ School Life 30 (March 1948) p. 23. 
14 Jviiller, Joseph, "Conduct Hark'~ Educational Method 13 (July 1934) p. 193-198. 
I 
I 5 Caradine, Jane C., op. cit. p. 37. 
I 
I 6 Brown, L.W., 1'Newfangled Reporting~ School Executive 61, (November 1941) 
1 p. 33. 
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;attitudes and appreciations of their children. Perhaps it was with such 
I! 
i: opinions in mind that Roos1 devised a form which he found to be very satis-
11 factory. In it both teachers and parents rated the children on the same 
traits, and the two versions were then studied and compared. 
One suggestion which has been made as a guide to teachers reporting on 
1character development is that of Foreman2 . This author suggested that a 
I 
j' list of traits, both desirable and undesirable be given to the teacher from 
I which to choose in describing any particular pupil. In this way, only those 
!traits which were applicable to a particular child would be included on his 
I 
I 
report card. Driscoll3 suggested a detailed analysis in terms of general 
description, relationship to classmates and teachers, interests, response to j 
!thwarting, and attitudes towards skills. Kvaraceus4, however, warned against 
!too lengthy a list of traits, as complexity tends to increase inaccuracy 
I 
jand the difficulty of understanding. 
/Alternatives to the Formal Report. 
1 Apart from the various changes which have been noted in the make-up of \ 
report card, two very popular alternatives have appeared recently. ! the formal 
l Roos, Carl A., 'Report Card Designed to Enlist the Parents' Cooperation in 
Rating and Guiding the Child~ American School Board Journal 107 
(August 1943) p. 28. 
1
1
2 Foreman, Annal 'A Report Card for Evaluating the Progress of the vJhole I Child', Elementary School Journal 41 (November 1940) p. 195. 
1\ 3 Driscoll, Gertrude P., ''Behaviour Summary as a Form of Pupil Report'! 
11 Teachers College Record 41 (November 1939) p. 117-118. 
! 4 
1
, Kvaraceus, W.C., op. cit. p. 749. 
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The first of these is the informal report, or the letter. Strang1 felt that 
"in the elementary school, the teacher's appraisal of a pupil's achievement 
based on his detailed observation, can best be reported in a descriptive 
type of report". Johnson2 claimed that this type of reporting is becoming 
I increasingly common in the more progressive schools. Cobb3, Maurer4, and 
I
. Rice5 reported great success with this tJ~e of form, while Beggs6 and 
:Hiller? found that the parents preferred it to other methods of reporting. 
Abbott8 claimed the following as positive results of the letter report in 
I his school system: 
I 1) The children were more conscious of their behaviour and tried harder 
to improve. 
2) The children worked harder as they had a better knowledge of their 
I I! weaknesses. 
1-
1 Strang, Ruth H., Reporting to Parents, p. 37. 
2 Johnson, Victor, rrlmat a Report Card Can Tell You'! Parents' Hagazine 20 
(April 1945) p. 26. 
1
13 Cobb, ~~-. K ., ''Formal Report Cards Can be Abolished'~ Nation 's Schools 16 
(October 1935) p. 37-38. 
II 4 Jv1aurer, Harold R., 'Ts The Report Card Doomed?" American School Board 
II Journal 90 (June 1935) p. 24. 
5 Rice, Jean C., "Meaningful Reports'~ Instructor 54 (June 1945) p. 28. 
6 Beggs, V .L., "Reporting Pupil Progress Without Report Cards'; Elementary 
School Journal 37 (O<Ctober 1936) p. 113. 
7 Miller, J.M., and Maaske, R.J.,"The Report Card Can Interpret 
jectives'~ National Elementary Principal 25 (September 
School Ob-
1945) p. 132 
I 
8 Abbott, Robert R., '~Experiment with Reports to Parents'~ lOth Yearbook, 
Department of Elementary School PrinciEals, (April 1931) p. 355. 
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I 
3) The parents had a better understanding of the school aims, and 
I 
!therefore cooperated to a greater extent. 
I 
J 4) Subjects were seen in their true relationship to other phases of 
I 
' development. 
1: 5) Better planning of school work was evident. 
IThe disadvantages of the system as reported by Abbott are the amount of time 
!required to compile the letters, the danger of the letters becoming too 
II personal, and the possibility of the teacher being able to teach without 
1keeping records of each child's progress in her subject matter. 1 
I 
I Williams2 has listed the main advantages of this type of report. She 
II 
!1 claimed that the letter 
!reaction to the report, 
emphasizes the whole child, considers the child's 
stresses individual ability, and gives definite 
statements of any existing difficulties, with the result that closer 
I cooperation is obtained from the parents and the children. Because of the 
variety of achievement which can be included in an informal report, there is 
more room for encouragement, which Williams felt to be very important; also 
the teacher is required to know the pupils much better if she is going to do 
an exhaustive individual report on each one. It is undoubtedly true, 
however, that this type of report requires more time, and that the teachers 
lneed training in the skills necessary for using it to advantage.3 
ll Abbott; Robert R., op. cit. p. 351 . 
1
2 Williams, Mary R., A Critical Study of the Individual Reports Made by 
Kansas Administrators to Parents, Kansas State Teachers College of I 
Emporia, Bulletin of Information, vol. 14, no. 6, June 1934, p. 14. 
I [: 3 Kvaraceus, W.C., op . cit. p. 747. II 
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I The most recent alternative to the formal report is the parent-teacher 
1 conference. Buswell1 and Naegele2 both r eported success with the exclusive 
I use of this type of reporting, although Sugden3 claimed that "a parent inter 
1
1 view alone lacks a needed tangible quality". Bristo.Jl-, Farley5 and Kopp6 
I 
I 
reported good results from combining the letter report with conferences, whi~r 
Notley? added to these hvo a report from the parents to the teacher. One I! 
authorg suggested using a formal report, an informal report, and conferences. 
Still another variation was reported by Burgess9, who described a school 
where formal reports were sent out, but in addition to these, a letter was 
occasionally sent to the parent commending the child for some particular 
achievement. 
1 Buswell, G.T., 'Report Cards~ Elementary· School Journal 49 (February 1949) 
p. 316-317. 
2 Naegele, Raymond J., '~chieving a Pupil Progress ReporV~ Phi Delta I(appan 
30 (April 1949) p. 309-310. 
3 Sugden, W.E., 'Continuous Study is Necessar,Y~ Childhood Education 24 
(February 194S) p. 277. 
1
4 Bristow, ~vm. H., 'Reporting Pupil Progress'~ Nation's Schools 17 (June 1936) 
p. 23-26. 
15 Farley, C.A., "The Teacher \llrites a Letter~ Texas Outlook 32 (September 194 1) 
p. 19. 
6 Kopp, 0. Vi ., ''Personalizing the Report Card.'; New York State Education 36 
1 (May 1949) p. 633. 
17 Notley, Ronald E., "The Report Card'j Sierra Education News 42 (June 1946) 
p. 39-40. 
g Bristow, _ N .S., ''Variety in Reporting to Parents'~ School Executive 62 (June 
1943) p. 2S-30. 
[ 9 Burgess, H.O.,'~etters of Commendation~ Clearing House 13 (February 1939) 
I p. 363-364. 
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CHAPI'ER III - RESULTS 
The first part of this chapter deals with the broader aspects of the 
cards, including the titles, the frequency of issuance, and space for 
comments and attendance. This is followed by a detailed analysis of the 
' extent and nature of reporting on non-academic factors and school subjects; 
the scope of the report card is steadily increasing to include comment on 
the social and emotional, as well as the intellectual progress of the pupil, ! 
I 
and the terms in reporting all of these phases are becoming more positive. 
Finally, the message to the parents will be discussed to show how the aims 
and objectives of the school are being presented to the parents, so that 
the home and the school may work together for the greater benefit of the 
' child. 
1 Scope. 
States 
Communities 
Report Cards 
~-~=·====~~========= 
General Features 
TABLE II - DISTRIBUTION OF 216 REPORT CARDS 
ACCORDING TO STATES AND COMMUNITJES 
New England 
6 
60 
101 
other States 
33 and D.c. 
62 
115 
Total 
40 
112 
216 
From Table II it can be seen that the majority of the states are 
represented in the study, and that the samples from New England and from 
other states are sufficiently close in size to make comparisons between 
the two geographical areas valid. As the study was conducted in New 
England, a breakdown of this nature may be of interest to local. teachers 
as an indication of how this part of the country compares with other areas. 
., 5 
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I Titles. 
! 
TABLE III - TITLES OF 216 REPORTS TO THE HO:tv'£ 
' ARRANGED IN ORDER OF TOTAL FREQUENCY 
I 
jl 
II 
II Report 
II I, 
II 
Progress Record 
(or Report) 
I 
jl Report Card 
i Report to Parents 
I Report of Pupil Progress 
(or Grm-.rth) 
Other 
No Name Used 
New England 
No. % 
40 J9.6 
lJ 12.9 
21 20.8 
5 
J 
7 
12 
4.9 
J.O 
6.9 
11.9 
Other States Total 
N (jJ o. ....12. No. % 
14 12.2 54 25.0 
29 25.2 42 19.4 
20 17.4 41 19.0 
18 15.6 23 10.7 
17 
11 
6 
14.8 20 
9.6 18 
5.2 18 
9.3 
8.3 
8.3 
The original term "deportment card11 has completely disappeared from 
''\ use. The formal 11 report card11 also appears less frequently that formerly, 
and has been replaced to some extent by the more specific and constructive 
:qame of "progress report 11 or "progress record11 • 11Report 11 or 11 report card" 
still appears on over three fifths of the New England cards, however, while 
I they are only used on two fifths of the other cards. The term 11 progress 
I report" is used twice as frequently outside of New England. 
II 
I 
I I 
I 
I 
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lj Frequency of Issuance. 
Unstated 
2 
3 
4 
5 
6 
Monthly 
Total 
One 
TABLE IV - FREQUENCY OF ISSU-~CE OF 
216 REPORT CARDS 
New England Other states 
_j No. __L No. 
2 2.0 0 0 
4 4 .• 0 1 0.9 
11 10.8 22 19.2 
55 54.5 55 47.8 
15 14.8 2 1.7 
14 13.9 33 28.7 
0 0 2 1.7 
101 100 115 100 
half of the cards are sent home four times a year; 
Total 
No. 2. 
2 0.9 
5 2.3 
33 15.3 
llO 50.9 
17 7.9 
47 21.8 
2 0.9 
216 100 
this interval 
is the most common in both groups. More New England cards are sent out two, 
three, or five times a year, whereas other states favour six times a year 
to a greater extent. In a 19.25 study of 452 elementary cardsl, over half 
were issued monthly . Six times a year was most common in a 1931 study of 
84 elementary cards2, although in a Kansas study of ,l67 cards in 19343, 
about sixty percent were still going out monthly. In the Hill study of 250 
1 Chapman, H. B., and .Ashbaugh, E.J., "Report Cards in American Cities'! 
Educational Research Bulletin 4 (October 1925) p. 292. 
2 Hansen, Rowna, Report Cards f or Kindergarten and Elementary Grades, U.S. 
Office of Education, Leaflet no . 4, 1931, p. 16. 
/ 3 lrfilliams, Mary R. , '~Critical Study of the Individual Reports made by 
Kansas Administrators to Parents'~ Kansas State Teachers College 
of Emporia Bulletin of Information, vol. 14, No. 6, June 1934 
p. 11. 
\I 
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elementary cards1 , six times a year was the most popular interval. The 
!trend then, is towards a less frequent issuance of report cards. One reason 
for this may be that the increased scope of what is reported on the modern 
I 
card means that considerably more work is necessary in order to compile it. 
1
1 
This would mean an impossible amount of clerical work for the teachers if 
1j the reports were still sent out at very short intervals. Another reason is 
that over longer periods of time the teachers have more opportunity to 
!observe the pupils closely, and hence evaluate them more accurately on the 
' report card. 
1 Hill, George E., 1'The Report Card in Present Practice1~ Educational Method 
15 (December 1935) p. 117. 
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Comments. 
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TABLE V - INCLUSION OF PARENT AND TEACHER 
COJY.IMENTS ON 216 REPORT CARDS 
other States Total New E..Ylgland 
No. 3 No. OJ No. % I 
Teacher Comments 42 41.6 69 60.0 111 51.41 
Parent Comments 25 24.7 52 45.2 75 34.7 
No Comments 58 57-4 45 39.1 103 47.7 1 
Teacher comments are considerably more conunon outside of New England, 
In the 1931 stud~, 
not one card included space for parent conunents. In a 1934 study of 42 I 
elementary cards2, one sixth allowed for teacher comments, and less than one l 
tenth for parent comments. In the Hill study3, the figures were 8% teacher 
is spectacular. ~ore than half the cards in the present study include 
teacher comments, and more than a third parent comments. This is perhaps 
an indication of the growing desire of educators to facilitate home-school 
understanding and cooperation so that the child may be more competently 
helped. 
1 Hansen, Rowna, op. cit. p. 16. 
1 2 New Developments in Pupil Report Cards, Research Bulletin ·of the NEA, 
Department of Superintendence 4, 1934, p. 10-12. 
3 Hill, George E., op. cit. p. 123. 
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I No longer is academic achievement the sole responsibility of the 
schools. In fact we now find some schools placing the development of de-
sirable traits and habits before the report on marks earned in academic 
subjects, and in most schools the two phases are considered to be of equal 
importance. It is encouraging to note that so many of the cards have 
divided the section up into two or more traits. This means that we are 
getting away from the old "Conduct Mark 11 , which was very vague and meaning-
11 less. 
I 
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Attendance. 
Times 
Tiines 
Times 
Times 
TABLE VI - ITEMS ll~CLUDED UNDER ATTENDANCE ON 201 
REPORT CARDS, ARRANGED IN ORDER 
OF TOTAL FREQUENCY 
New England Other States 
No. OJ No. OJ 
Absent 94 93.1 107 93.0 
Tardy 94 93.1 107 93.0 
Present 15 14.8 62 53.9 
Dismissed 43 42.6 2 1.7 
Non-Membership 4 4.0 4 3.5 
Times Excused 2 2.0 4 3.5 
Times Truant 2 2.0 0 0 
Ninety-three percent of all the cards included attendance. There was 
no difference between New England and other states in this respect. In a 
1929 study of 222 elementary cards1 , "days absent 11 and "days late11 were in-
II eluded in nin
2
ety-five percent of the cards. 
of 165 cards , ninety-three percent reported on attendance. It would seem 
In a \rJisconsin study in 1938 
I 
II 
II 
II 
II 
!I 
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I 
then that this item has continued to be of prime importance throughout the 
country. "Times present" is tnuch more commonly reported outside of New 
England, whereas the reverse is true of "times dismissed". 
1 Homer, Francis E., "Survey of Elementary School Pupil Report Formsi~ 8th 
Yearbook, Department of Elementarr School Principals, April 1929, 
2 ''Report Card Practices in Wisconsin Elementary Schools'~ Wisconsin Journal 1 
of Education 70 (May 1938) p. 466. 
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Non Academic Factors 
Character Rating . 
TABLE VII - DISTRI BUTION AND TYPE OF 11 CHAHACTER.t' 
SECTION ON 216 REPORT CARDS 
Ne>-r England Other States 
No. jf No . jf 
Section on 
Character Included 90 89.1 94 81.7 
Character Divided 
Into Traits 81 80.2 84 73.0 
Total 
No. I 
184 85.2 
165 76 .4 
A section on 11 character 11 is i ncluded on more than four fifths of t he 
report cards country wide . This is a great advance since the 1925 study1 
when only thirty percent included a rating of character traits. In a 1936 
study of cards from 250 cities2, nearly one half i ncluded such a section . 
In the irfisconsin study of 19383 , eighty- five percent included character 
1 traits. The country wide picture at the moment seems to have changed little 
since the 1938 study, although it is possibl e that the Wisconsin study is 
not representative of the general status in 1938 . 
1 Chapman, H.B . , and Ashbaugh, E.J . , op. cit. p. 291. 
2 Davis, Mary D., '~upils' Progress Reports'~ School Life 21, (January 1936) 
p. 115. 
3 ''Report Card Practices in Wi sconsin Elementary Schools'~ QP. cit. p. 466. 
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TABLE VIII - CLASSIFICATION OF CHARACTER 
TRAITS ON 165 REPORT CARDS 
New England Other States Total 
No. % No. OJ No. 01 
·v-vork Habits 63 77.8 76 90.5 139 84.2 
Social Habits 57 70.4 65 77.4 122 73.9 
Grouping of traits under Work and Social Habits is a practice common 
to over two thirds of those cards including a listing of traits. \<Tork 
Habits is the more com~on classification, but the frequency with which we 
find the division of Social Habits is an indication of the increasing 
emphasis in the schools on the development of all phases of the child. 
Helping the child to live happily as a member of society is becoming more 
and more evident as one of the goals of the school. In this respect, there 
is no noticeable difference between New England and other parts of the 
country. 
r 
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TABLE IX - THE 27 HOST COMNON CHARACTER TRAITS APPEARING 
ON 216 REPORT CARDS, ARRANGED IN 
II ORDER OF TOTAL FREQUENCY 
II Trait Freguencl 
New England Other States Total 
No. 01 No .• ..! No . jf 
Courtesy 59 58.4 58 50.4 117 52 .2 
Works well with others 33 32.7 54 46 .9 87 40.3 
Respects rights, property 
of others 30 29 .7 44 38 .3 74 34.2 
Follows directions 25 24.7 43 37 .4 68 31.5 
Plays well with others 24 23 .7 44 38.3 68 31.5 
Finishes work 26 25.7 40 34.8 66 30.5 
Self control 30 29 .7 32 27.8 62 28 .7 
Works independently 23 22.8 36 31.3 59 27.3 
Care of materials 27 26 .7 32 27.8 59 27 .3 
Effort, industry 33 32.7 15 13.0 48 22.2 
Uses time wisely 20 19 .8 28 24 .3 48 22 .2 
Cooperation 27 26.7 19 16 . 5 46 21.3 
Does neat work 20 19.8 23 20.0 43 20.0 
Dependable 18 17.8 21 18.3 39 18.0 
Promptness 20 19 .8 18 15.6 38 17.6 
Neatness 11 10.9 17 14.8 38 17.6 
~ Assumes, accepts 
responsibility 12 11.9 25 21.7 37 17.1 
Attentive 17 16 .8 19 16 .5 36 16.7 
Initiative .· 16 15.8 17 14 .8 33 15.3 I 
Obeys (promptly) 20 19.8 12 10.4 32 14 .8 
Re spects authority 14 13.9 17 14.8 31 14.3 
Observes safety rules 10 9 .9 21 18.3 31 14 .3 
Conduct 24 23.7 6 5.2 30 13.9 
Study, work habits 11 10 :9 8 6.9 19 8.8 
Works up to ability 9 8 .9 8 6 .9 17 7.9 
Good sportsmanship 3 3.0 8 6.9 11 5.1 
Accepts criticism 2 2.0 9 7 .6 11 5 .1 
In a 1932 study of 95 California report cardsl, Courtesy topped the 
, list, but Promptness was second, and Cooperation third . In the Hill study2, 
1 Potter, Gladys L. , 'Reporting to Parents~ California Journal of Education 
1 (November 1932) p. 63. 
2 Hill, George E. , op . cit. p. 121. 
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Effort or Industry was first, and Conduct or Deportment third. In the 
---r~~~ 
!Wisconsin study of 19Jsl, Citizenship came third on the list. It would seem 
then, that the trend is toward a more specific listing of traits. General 
England cards as cards from other states. Works Well with Others, Follows 
Directions, and Observes Safety Rules are far more common outside New 
England, while the reverse is true of Effort or Industry, and Cooperation. 
1 1Report Card Practices in Wisconsin Elementary Schoor~ op. cit. p . 466 . 
i 
:tvlean no. of 
Traits Reported 
Range of no • of 
Traits Reported 
Cards with Less 
than 6 Traits 
Cards ;,rith Less 
than 12 Traits 
Cards with Less 
than 18 Traits 
TABLE X - NUMBER OF CHARACTER TRAITS 
MARKED ON 216 REPORT CARDS 
New England 
No . :1 
6.3 
22 
42 41.6 
90 89 .1 
100 99.0 
other States 
No. :] 
6.9 
20 
49 42.6 
100 87.0 
111 96.6 
Total 
No. _j 
6.6 
22 
91 42.1 
190 87.9 
211 97.7 
The average number of traits reported in the Hill study1 was 5.5, so 
that a slight increase is evident since 1935 . In 1929, Homer2 noticed that 
more habits and attitudes were to be found in cards from the Eastern States 
than elsewhere. From Table X it can be seen however, that if New England 
is in any way typical of the Eastern States, that this is no longer true. 
New England and other parts of the country appear to be reporting almost 
identical numbers of traits. 
j 1 Hill, George E., op. cit. p. 120. 
I 2 Homer, Francis E . , op. cit. p. 226 . 
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TABLE XI - NUHBER OF POINTS I N MARKING SYSTEM OF 
"CHARACTER." SECTION ON 1g4 HEPORT CARDS 
New England Other States Total 
No. 
.1f No . I No. _i 
Comment s Only 2 2.2 1 1.1 3 1.6 
2 36 40.0 41 43.6 77 41.9 
3 26 28.9 29 30.8 55 29.9 
4 8 8.9 14 14.9 22 12.0 
5 15 16.7 9 9.6 24 13.0 
6 3 3.3 0 0 3 1.6 
Total 90 100 94 100 lg/-1- 100 
Two and three points are the most conunon number of points used in 
marking character traits, accounting for nearly three quarters of these 
cards including a section on 11 character 11 • New England and other states 
are almost identical in this respect . A four point system is more common 
outside Nev-1 England, whereas within these states a five point system is 
more popular. In the 1934 study of 42 cards1 10 used a two point system, 
8 a three point, 8 a four point, and 6 a five point. This is a very small 
sample, but the tv-m point system seems to be gaining in popularity for the 
marking of character traits. 
lu,.. !\Jew Developments in Pupil Report Cards', op. cit. p. 10-12. 
~-= 
~-~-~~ 111 =-=-= ===================== -===-===================-=-~=-=-====~===-~~ 
- I 
I 
'f 
I 
.[ 
===-=-=-= =-""""-=-= 
Health. 
TABLE XII - INCLUSION OF HEALTH 
ON 216 REPORT CARDS 
New England Other States Total 
No . 2 No. Jf No. -;r-_12_ 
Not Included 26 25.7 49 42.6 75 34.7 
Health Habits 56 55.5 59 51.3 115 53.3 
Re sults of Medical 
Examination 12 11.9 6 5.2 18 8.3 
Factors Requiring 
Treatment 7 6.9 1 0.9 8 3.7 
Total 101 100 115 100 216 100 
Some schools send out a health report independent of the ordinary 
"=? 0 
t... O 
I report card . Therefore where no mention is made of health on these cards, 
I it does not necessarily mean that this phase is being ignored by the school in reporting to the parents. However, the inclusion of a health section on 
the report card is becoming increasingly common. In a New York study made 
in 1935 of 63 cards1 , only 37% included health . In the Hill study of the 
same year2, 54% included some mention of health. In the present study, 
over 65% report on this topic. New England does not report on health as 
frequently as do other states, but the cards in this area which do mention 
it tend to give more specific details as to the results of medical ex-
aminations, and weaknesses requiring special attention. 
1 Pugsley, C.A.,'Tio Schools Report to Parents in Terms of School Objectives 
Educational Method 15 (October 1935) p. 18 . 
2 Hill, George E., op . cit. p. 122. ll ______ --
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Aesthetics. 
Seventy-one (70.2%) of the New England cards included Music or Art on 
the report card. Eighty-five (73.9%) of the cards from other states included 
them. 
TABLE XIII - MARKING OF AESTHETICS 
ON 156 REPORT CARDS 
New England Other States Total 
No. OJ No. ~ No. OJ 
!Aesthetics Marked 
69 97.2 82 96.5 151 96.8 !' Like Skills 
!Aesthetics Marked 
Like Traits 2 2.8 3 3.5 5 3.2 
It was thought that it might be interesting to see to what extent music 
and art are being reported as appreciations rather than being marked as 
skills. Nearly three quarters of the cards included music or art or both, 
but the overwhelming majority of them consider these subjects purely from 
the point of view of skills to be acquired. There is no significant 
difference between New England and other states in this respect. 
Extracurricular Activities. 
Only one (.9%) New England card, and four (3.5%) cards from other parts 
of the country included any mention of extracurricular activities. This 
aspect is apparently either considered unimportant, or, as is more likely, it l 
is considered beyond the scope of the school in reporting to parents. In 
----- L ----~---
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' the Hill studyl 2% of the cards studied (including all grades) made any 
I 
I 
I 
I 
--- __ j 
'I mention of extracurricular activities, and the picture is very similar in 
•, 
,! 1950. 
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II 1 Hill, George E., op. cit. p. 123. 
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Academic Factors 
TABLE XIV - DISTRIBUTION !AND TYPE OF 
SECTION ON SCHOLARSHIP 
In all the cards, the most common practice is to mark each subject 
within the scholarship classification. Two variations can be seen, however, 
and both of these are more common outside of New England. On the one hand 
we have those cards which discuss scholarship in general terms without 
making allusion to the different subjects at all. On the other, we find 
subdivisions within each subject, listing the specific skills which are the 
objectives of the course. The latter seems to be a new development, and 
it is first commented on by Metteer1 who observed it in some of the 
/1 41 
California schools in 1942. Both of these variations are attempts at making 1 
the report on scholarship more meaningful and less subjective. 
il 1 Metteer, W.M., op. cit. p. 137. 
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1 
I Conunents Only 
2 
3 
4 
5 
6 
Monthly 
Total 
TABLE XV - NUMBER OF POINTS TI'J liflARKING SYSTEM 
OF SKILLS ON 213 REPORT CARDS 
New England Other States 
No. :1 No. 3 
5 5.0 9 8.0 
5 5.0 15 13.3 
17 17.0 31 27.4 
18 18.0 33 29.2 
52 52.0 23 20.3 
1 1.0 2 1.8 
2 2.0 0 0 
100 100 113 100 
Total 
No. OJ 
14 6.6 
20 9.4 
48 22.6 
51 23.9 
75 35.2 
3 1.4 
2 0.9 
213 100 
Three, four, and five point marking systems are all common throughout 
the country. On the whole, however, New England tends to use more points 
than do other states. Over half the New England cards use a five point . 
system;more than twice as many as elsewhere. On the other hand, a two point ! 
system occurs nearly three times as frequently outside New England. I 
Percentages, which were reported in 14.8% of the cards in the Homer 
stud~, and on 29% of the cards in the Chapman study2, have disappeared 
completely from the elementary school reports. In California, Mettee~ 
reported that whereas in 1932, two thirds of the cards used a five point 
1 Homer, Francis E., op. cit. p. 219. 
2 Chapman, H.B., and Ashbaugh, E. J., op. cit. p. 290. 
I 
'1 3 Metteer, W.M., op. cit. p. 141. 
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I! system, by 1940 over half were using three points. In the 1938 Wisconsin 
I' 
I' 
1' studyl, over one quarter of the cards were using a two point system. The 
1! trend is definitely towards fewer points, although the changes appear to be 
1j taking place more rapidly outside of New England. A little more than 16% 
!I 
IJ of all the cards are using a double marking system. 
!I 
II 
I 
d 
!i 1 1 
''Report Card Practices in \'Iisconsin Elementary Schools'~ op. cit. p. 465. 
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TABLE XVI - TERJvJS USED TO DESCRIBE LACK OF 
SUCCESS ON 213 REPORT CARDS 
11 Unsatisfactory11 appears less frequently in New England, as do other ways 
of reporting lack of success. In the Hill stud~, 84% of the elementary 
I 
cards contained a failing mark, more than appear in the present study under l 
the combined headings of 11Failure11 and "Unsatisfactory". 
I 
The trend, then, I 
is toward less condemning terminology in the report card, and a more I/. 
positive approach in marking. 
1 Hill, George E., op. cit. p. 119. 
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11 Messa&• to Parents i 
,, 
j\ All but ten of the 216 report cards included some message to the I 
1 
parent. These ranged from curt instructions to the parent to sign and return
1 
1i the card, to lengthy discussions concerning the objectives of the school II 
j! system. In the Homer stuctyl, three quarters of the cards contained a messag, 
1
, to the parents. This item has therefore become increasingly common in repor ,I 
il forms 
" 
in recent years. 
:1 
p I 
TABLE XVII - NUMBER OF \fiORDS I N MESSAGE TO 
PARENTS ON 206 REPORT CARDS 
. Mean No. of Words 
II I in Message 
I 
I! Range of No. of 
11 Words in Message 
·' 1: Messages with Less 
j! than 61 Words 
Jl Messages with 61-120 
1
1 
Words 
!I Messages with 121-180 
Jl Words 
New England 
No . :J 
72.5 
329 
49 51.1 
36 37.5 
8 8.3 
Other States 
No. 0] 
92.1 
213 
39 35.4 
39 35.4 
25 22.8 
Total 
No~ OOj 
79.1 
329 I 
88 42.7 I 
75 36.4 li I 
33 16.0 I 
1
1 
Messages with More than 
!j l80 Words 3 3.1 7 6.4 10 
206 
4.9 I' 
1 Total 
!I 
96 100 110 100 100 
II 
I, to be a little shorter than those used elsewhere. 
From Table XVII it can be seen that messages on New England cards tend 
Over half of the former 
I 
I ~~ had messages of less than sixty words, while longer messages occur more 
'I I I, I 
I 
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--- ~~ frequently in other states, In the Homer stuctyl, one quarter of the messages ! 
II were described as 11lengthy11 • 
II 
Although no actual lengths were given, it 
:1 might be fair to assume that the trend is to'iTards more lengthy and complete 
I 
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messages. 
I 
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1 Homer, 
II 
I 
I 
lo 
'I II 
I 
Francis E., op. cit. p. 219. 
I Signed by 
Superintendent 
TABLE XVIII - SIGNATURE OF lvJESSAGE TO PARENTS 
ON 206 REPORT CARDS 
New England Other States 
No. 
__!_ No. 3 
34 35.4 66 60.0 
'I li Signed by Principal 
1 or Teacher 3 3.1 3 2.7 
I 
r N ,.... · t i; o i:>J.gna ure 59 61.5 41 37 .3 
r 
Total 96 100 110 100 
Total 
No. % 
100 48.5 
6 3.0 
100 48.5 
206 100 
Nearly half the messages were unsigned. Signatures were very much 
11 more common outside New England . However, in the Hill studyl, one third 
1 of the cards (including all grades) were signed by the principal, and 2% 
by the superintendent. In the present study the superintendent's signature 
appears on nearly half of the cards. Signatures appear to be more common in ! 
1950, and the trend seems to be towards having the messages signed by the 
superintendent rather than by the principal. 
1 Hill, George E., op. cit. p. 117. 
· TABLE XIX - READING LEVEL OF JviESSAGE TO 
P A..B.ENTS ON 206 REPORT CARDsl 
II 
, Words Above 
;
1
8th Grade New England Other States 
/ Reading Level No. OJ No. OJ 
! 
0 46 47.9 44 40.0 
1 20 20.8 36 32.7 
2 15 15.6 17 15.5 
3 8 8.4 10 9.1 
I 
I; More than 3 7 7.3 3 2.7 
I! 
11 Total 96 100 110 100 
,, 
1! 
I 
i 
Total 
No. l 
90 43.7 1 
56 I 27.2 i 
i 
32 15.5 1 I. 
18 8.7 11 
10 4.9 J[ 
206 100 li 
Over half of the messages contained one or more words which are not a 
i 
part of the vocabulary of those with elementary school education. This I II 
I 
level was chosen because it was felt to be so important that as many parents 1: 
as possible be able to understand fully the im.plications of the report card. I 
I 
On the whole, Ne~v England appears to use simpler words in the messages than i 
1! do other parts of the country. 
II 1 Deternrlned from Rinsland, Henry D., A Basic Vocabulary of Elementary 
School Children, Macmillan Co., N.Y., 1935. 
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TABLE XX - NUMBER OF IDEAS EXPRESSED IN ~ffiSSAGE 
TO PARENTS ON 206 REPORT CJLBDS 
New England Other States 
No. 01 No. 01 
21 21.9 23 20.9 
42 43.8 32 29.1 
18 18.7 39 35.5 
12 12.5 12 10.9 
2 2.1 4 3.6 
1 1.0 0 0 
96 100 110 100 
Total 
No. 01 
44 21.4 1 
35.9 I 74 
57 27.7 1 
24 11.6 I 
I 
6 2. 9 I 
1 0.5 
206 100 
II The mean number of ~deas for New England is 2.3, and for other states, 
1: 
I· 2.4. This means that most of the messages are including more than just a 
d I' request for a signature, and that the schools are trying to reach the parentsl 
! by explaining the objectives of the schools, and seeking cooperation and helJ I 
:1 I 
!1 in the guidance of the children. 
TABLE XXI - TYPES OF IDEAS EXPRESSED IN :tv.IESSAGE TO 
PARENTS ON 206 REPORT CARDS, ARRANGED 
IN ORDER OF TOTAL FREQUENCY 
New England 
No. _1_ 
Invitation to Confer 
with Teacher 50 52.0 
I Requesting Cooperation 
of Home 41 42.6 
' Requesting Parent's 
Signature 27 28.1 
Invitation to 
11 Visit School 32 33.3 
Statement of -Total 
t Aims of School 21 21.8 
Stress on Individual Ability 
as Opposed to Group Standards 8 8.3 
1 Stress on Importance of 
Attendance and Promptness 13 13.5 
Other States 
No. 3 Total No. 00] 
67 60.9 117 56.8 
54 49.1 95 46.1 
31 28.2 58 28.1 
24 21.8 56 27.2 
34 30.9 55 26.7 
27 24.5 35 17.0 
10 9.1 23 11.2 
In the Hill studyl Request for Cooperation occurred on 41% of the cards 
35% contained an invitation to visit the school, and 31% requested the 
parent's signature. Thus the ideas expressed in the message to the parent 
appear to be much the same in 1950, but many of these ideas are now appear-
ing with greater frequency. 
much more often than in the 
An invitation to confer with the teacher appeal k 
1935 study. New England and other states show I 
I little difference on most items. The greatest contrast is that Stressing 
Individual Ability occurs nearly three times as frequently outside of New 
England . 
1 Hill, George E., op. cit. p. 118. 
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ll Summary of Findings. 
II 
CHAPTER. IV 
CONCLUSIONS 
As a result of the findings in this study, and the comparisons made 
!1 with previous studies, the following trends appear to be developing in . the 
i' 
II 
elementary school report card. I 
II 
II 
:I 
1) The name 11 report card11 is giving way to some extent to less stilted I 
titles such as 11 progress report 11 or 11 report of pupil progress". 
2) Four times a year has become the most popular interval for sending 
reports to the home, which means that reports are being issued less 
frequently than they used to be. 
3) Parent and teacher comments are becoming increasingly common in 
report cards, although teacher comments still appear much more frequently 
than do parent comments. 
4) Attendance is still considered to be of prime importance in re-
porting to parents. 
5) A section on 11 character 11 or "character traits" is now included on 
nearly all the reports being sent out; sometimes this section takes 
precedence over the section on scholarship. 
6) The traits included are becoming more specific, and are covering 
a wider range of activity. 
7) Traits tend to be marked on a two point scale. 
necessarily graded in the same manner as scholarship. 
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I I. 8) Some mention of health is made on over half the cards, and this is 
I· . 
1
\ becoming an mcreasingly common feature. 
9) Music and art are usually included, but they are treated as skills 
I rather than appreciations. 
I 10) Extracurricular activities are still relatively rare features of 
11 the report card. 
II 
I 
I 
Tl 
I 
I 
II 
11) Scholarship is still included on practically all cards, although 
€i~tl·b i' '{ 
there are evidences that it is being reported in a different manner, ether 
by listing the specific skills within each subject, or by describing the 
child's general approach to academic work, apart from specific subjects. 
12) The number of points in the marking system of skills is steadily 
decreasing. 
• 
13) The term 11 failure" is beginning to disappear from report cards, and 
to be replaced by more constructive terms such as "needs help11 • 
14) Nearly all the cards include some message to the parents. This 
message is very frequently signed by the superintendent. 
15) Most of the messages are within the reading ability of anyone with 
signature, to include requests for greater home-school cooperation in 
achieving stated goals in the education of the child. 
Conclusions. 
All the changes that have been taking place point to a fundamental 
II revision of the purpose of the report card. Report cards are being expande~l 
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to include an ever widening variety of achievements, not just in the 
scholastic realm, but progress in social and emotional development as well. 
Steps are being taken to make the school report closer to the ideal which 
has been described in the literature for some years. The items listed are 
becoming more specific, to facilitate marking for teachers, and to make 
the report more meaningful for parents, teachers and children. The report 
card is slowly advancing from a clerical chore for teachers and often a 
domestic catastrophe for parents and children, to a fairly comprehensive 
description of the individual child which may be of help to all concerned. 
The report is also becoming more positive in its approach. This is 
necessary if it is to be in reality an instrument of guidance. Attempts 
are being made in all parts of the country to make the report constructive, 
so that the child is less likely to be discouraged at report card time, and !I 
more likely to be helped. Revised marking systems are one of the most 
striking indications of this change. 
The schools are trying harder than ever to secure the active support 
and cooperation of the parents. Educators realize that the school and 
and invitations to visit the school and confer with the teacher, are 
evidences of this new teamwork. 
On the whole, these changes appear to be taking place less rapidly in 
New England than elsewhere. A lot of the recent experiments have been 
__j ~---·!=L======= -- -- --- --
1! 
!I 
· .. 
54 
carried out in the far western states, and although New England is follow-
ing the same general trends which are apparent in other parts of the 
country, revisions are taking place more gradually. 
Various alternatives to the formal report have been tried successfully 
in different parts of the country. No one of these, however, seems to be 
generally accepted as a satisfactory substitute, although each has had some 
influence on reports to the home. As a result of letters to the parents, 
more informal comments are appearing on the traditional report card, making 
it more adaptable to the individual. Conferences are being recognized 
everywhere as a valuable asset to home-school cooperation, and are being 
encouraged through the means of the card, even where they are not being 
used instead of the formal report. At the moment, however, it would seem 
that these two alternative means of establishing contact between the 
school and the horne are being used as supplements to the formal card, and 
only in isolated systems have they become substitutes. 
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